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3,000 
Post-its
M I N U T E  P A P E R S  A S  F O R M A T I V E
A S S E S S M E N T  I N  B U S I N E S S
W R I T I N G  C O U R S E S  
H E I D I  B L A C K B U R N  
A N G E L I K A  W A L K E R  
OV ERV IEW
A QUICK
Curriculum was re-written in summer 
2015 (face-to-face and online)
Cumulative formal report accounts for 
approximately 30% of a student’s grade
Business librarian presents one 75-minute
class to every section
Minute papers are used at the beginning and 
end of each library instruction session 
3 , 0 0 0  P O S T - I T S  
3 , 0 0 0  P O S T - I T S  
WHY A SSE SS?
What are students' comfort levels 
with library/research?
Have they actually reflected on the 
research topic before now? 
Was the content useful to students 
and instructors?
Was the format/delivery method 
useful to students? 
What still needs clarification from 
the instructor or librarian? 
3 , 0 0 0  P O S T - I T S  
I MPLEMENTA TI ON
CLASSROOM
What is one thing about the 
library and/or doing 
research I want to learn 
more about today? 
What kinds of information 
will I need to find for my 
topic? 
B E G I N N I N G  O F  C L A S S : E N D  O F  C L A S S :
What did you find useful or 
helpful today? 
What question(s) do you still 
have? 
I 3 , 0 0 0  P O S T - I T S
METHODOLOG Y
Post-its collected at the end 
of each class
Responses entered in Excel 
Forty-six sections were 
evaluated over 4 semesters 
Coding was used to find 
themes among responses
Coded independently by 
instructor and librarian
Averages taken from coded 
responses 
3 , 0 0 0  P O S T - I T S  
RES ULTS
3 , 0 0 0  P O S T - I T S  
RES ULTS
P ROMP T 1
I don't know what library resources and 
services are available to me in general as a 
student or where I should look for info. 
P ROMP T 2
I have exactly one specific fact I need to find 
for my topic and I probably need some 
statistics. 
P ROMP T 3
I like having time to brainstorm with 
partners and the librarian telling me which 
databases to use for my topic.
P ROMP T  4
I'll need more help doing advanced 
database searching. 
Confident but 
clueless :) 
3 , 0 0 0  P O S T - I T S  
R E SE A R CH
CHANGES  TO CURRICULUM
Increased student buy-in and participation in class with guest lecturer (librarian) 
Increased positive student attitudes about completing research
Increased confidence in student abilities to begin assignment 
Reduced number of questions about assignment asked of librarian (that were 
really for instructor)
Refined activities to enhance active-learning over several semesters 
Refined research resources over several semesters 
3 , 0 0 0  P O S T - I T S  
WR IT ING
CHANGES  TO CURRICULUM
Illuminates areas of the writing assignment needing further clarification prior to 
library instruction 
Prompts a revision of assignment directions for students to preemptively address 
frequently asked questions 
Encourages a reflection on assignment timing and scaffolding of component 
assignments leading up to library instruction and final draft 
Helps instructor pin-point ideal dates for scheduling library instruction and 
introducing students to library resources 
Observation and analysis of minute slips semester-to-semester...
3 , 0 0 0  P O S T - I T S  
PA R T NE R SHIP
INSTRUCTOR & L IBRARIAN
Working together semester-to-semester to observe and analyze the minute slips, the 
instructor and librarian were able to refine and improve the effectiveness of 
instruction, both during library instruction time and regular classroom time. For the last 
minute-slip prompt, "What questions do you still have?," the number of students replying 
"none" steadily increased semester-to-semester, from 22% to 52% to 62% and finally to 
66%. 
This suggests when the librarian and instructor work together using minute slips to 
assess student learning over time, students have fewer questions about library 
resources and assignment expectations. 
3 , 0 0 0  P O S T - I T S  
CLA SSR OOM
IMPLEMENTATION IN YOUR OWN
Gauge student skills at the beginning of the course or class 
Understand if student expectations for the class match those of the instructor
Clarify course concepts at the end of the class 
Discover what topics remain unclear before exams 
Collect feedback on new classroom activities 
3 , 0 0 0  P O S T - I T S  
CONCLUSIONS
The use of Post-it minute-papers greatly improved 
relations between students, instructors, and the 
librarian. This just-in-time model can assess student 
skills or attitudes, or new teaching methods, 
creating a more agile classroom experience. 
3 , 0 0 0  P O S T - I T S  
T H A N K  
Y O U !
H e i d i  B l a c k b u r n  -  h b l a c k b u r n @ u n o m a h a . e d u  
A n g e l i k a  W a l k e r  -  a n g e l i k a w a l k e r @ u n o m a h a . e d u  
